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In this capstone thesis, art-based research (ABR) is examined through a critical,  
intersectional perspective to explore how it can be used as a method to reveal areas that impact  
transference and countertransference and thus to support supervision and emerging clinical  
practice. This heuristic study explored the benefits of poetry and response art within the home  
setting of a black biracial, Guadeloupean American, female-identifying cisgender individual, 
31 years of age. Through qualitative, arts-based research, data was collected in the form of 
blackout poetry, painting, and journaling. A thematic analysis of the visual and textual data 
sources revealed three themes: an intermodal method may enable (a) witnessing and openness 
to the unknown, (b) movement and growth, as well as (c) boundaries and containment. This 
intermodal method could be beneficial to neophyte mental health professionals who seek to 
support their emerging clinical practice, personal, and professional development.  
Key words: art-based research, intermodal method, intersectional frameworks, critical 
race theory, feminist narrative therapy, personal and cultural narratives, response art, 
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Intermodal Art Method to Explore Personal and Cultural Narratives  
 
Introduction 
How can art therapists respond to the call to “know thyself”— and also engage in cultural  
discourse?  
Discourse toward a deeper understanding of self and identity have intersected across the 
arts, literature and field of psychology throughout time. Franklin (2012) argued that: “Great 
minds like Plato, Thomas Hobbes, Ralph Waldo Emerson, Carl Jung and Rudolf Steiner believed 
that focusing attention inward and conscientiously exploring the diversity of our inner landscape 
would awaken awareness of human consciousness” (p.87). How can this internal examination be 
conducted while also considering and confronting the dominant culture that shapes the shared 
values and beliefs?  
This student researcher developed a heuristic intermodal art method to respond to this 
question. Art therapists (Allen, 1995; Chilton & Scotti, 2014; Franklin, 2017; Franklin, 2012) 
have utilized art-based research (ABR) to understand identity, development and knowledge. 
Studies in the field examining identity, development, and knowledge (Allen, 1995; Chilton & 
Scotti, 2014; Franklin, 2017; Franklin, 2012) fail to provide information regarding researchers’ 
and participants’ cultural identities and their location within systems of power, privilege, and 
oppression. The exclusion of this information reveals a blind spot and calls for greater attention 
in future studies. The researcher in this study presents an intersectional perspective that draws 
from feminist and narrative approaches (Semeschuk, 2018) and critical race theory (CRT) 
(Bonilla-Silva, 2019; Christian, Seamster & Ray, 2019).  
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This student researcher developed a heuristic intermodal art method to explore how 
personal narratives engage with dominant culture. The on-going development of personal and 
professional identity and knowledge draws from internal and external narratives which are 
impacted by an individual’s socioeconomic and cultural location. The researcher used a 
technique known as “newspaper blackout” to create redacted poetry (Ladenheim, 2014) and 
response art (Fish, 2019) to examine the themes that emerged. Gold (2012) argued that: “Poetry 
can be viewed as a form of qualitative phenomenological inquiry—a way of making sense of 
lived experience, a conversation with one’s environment and a way to give voice to that which is 
not easy to articulate” (p.757). Talwar (2010) asserted that: “Although art therapists advocate for 
a pluralistic world where everyone can make images, we have only begun to critically examine 
media, popular culture, and advertising propaganda and how they further middle-class values and 
ideology” (p.14).  
Franklin (2012) noted several challenges within art-based research, including academic 
research traditions, “...emotional reasoning and unexamined dualistic thought” (p. 94). Franklin 
(2012) warned the latter two can lead to binary thinking and analysis that undermines a unified 
awareness of the process and product. This researcher sought to mitigate these concerns by 
utilizing an intermodal approach that engaged cognitive and affective processes and materials as 
defined by Hinz (2009). By engaging in an intermodal method, this researcher attempted to 
circumvent resistance and develop a deeper understanding of the themes that emerged. This 
student researcher hopes insight gleaned from the results of this study will illuminate areas that 
impact transference and countertransference to further support her own emerging clinical practice.  
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Literature Review  
Art-Based Research (ARB): Exploring Identity and Experiential Knowledge  
Art therapists (Chilton & Scotti, 2014; Fenner, 2012; Fish, 2019; Franklin, 2012) 
have utilized Art-Based Research (ABR) to explore identity, development and experiential 
knowledge. Fenner (2012) conducted a phenomenologically focused study of the space in 
which artworks are created. Fenner (2012) argued that “...the environments we inhabit 
facilitate an affect-driven experience of meaning in matter...” (p. 17). ABR studies (Chilton 
& Scotti, 2014; Fenner, 2012; Fish, 2019; Franklin, 2012) focused on identity and the 
environments we inhabit also contributed to this author’s analysis of how dominant culture 
impacts the creative process, product and experience of identities.  
In Fenner’s (2012) study, client participants took digital photographs of any area of the 
therapy room and then created a response art piece in the session in order to express “...their felt 
experience of the room” (Fenner, 2012, p.12). Participants were invited to self-select the 
materials including collage supplies, drawing implements, fiber, and sculptural materials. The 
creative process was followed by a facilitated verbal processing. Fenner (2012) identified ten 
client themes and twelve therapist themes. Fenner (2012) focused on the following themes that 
emerged: seeing nature supports feelings of freedom; differences between client and therapist; 
the central role of the room itself within the session; properties of the room as metaphors within 
the therapeutic process.  
Fenner’s (2012) study was comprised of nine adult participants from Melbourne,  
Australia, one of whom was the researcher. The author did not include information related  
to the participants’ religious/spiritual beliefs, ethnicity, sexuality, race, or socioeconomic status 
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of participants. The study took place in 9 different therapy rooms and the data was taken from 
fourteen accounts. Fenner (2012) integrated collaborative and arts-based methods into the 
qualitative study.  
Franklin (2012) presented a heuristic arts-based method that integrated creative and 
meditative practices. Here, Franklin (2012) utilized clay as a vehicle to explore his experience of 
cancer and found meditation amplified mindful presence and self-witnessing in the process. 
Franklin (2012) engaged in this process during his doctoral studies and continued the practice for 
six years -- at which point the author arrived at a hand-built ceramic piece presented in the 
article. Franklin (2012) described the encounter with this piece as raw and accurate, arguing for 
the importance “...of self-referential mutuality between object and artist” (p. 90). The researcher 
(Franklin, 2012) described the exchange between the maker and artwork as an I-Thou encounter 
that embodies a relational dialogue.  
Chilton and Scotti (2014) engaged in a four-week ABR method using collage and letter 
writing in an exchange and dialogue via email and online meetings. The researchers (Chilton & 
Scotti, 2014) used arts-based and qualitative data analysis to identify three themes, stating that: 
“...collage enabled (a) integration of layers of theoretical, artistic, and intersubjective knowledge; 
(b) arts-based researcher identity development; and (c) embodied discoveries produced by hands- 
on experimentation” (p.166). These themes were helpful to consider when this author analyzed 
the results of the arts-based method presented in this paper. They were also useful as the author  
located their research within the field of art therapy.  
While two participant researchers (Chilton & Scotti, 2014) examined the process of 
researcher identity development, they did not include any information regarding their cultural 
INTERMODAL ART METHOD TO EXPLORE NARRATIVES     7 
identities. Similarly, when Franklin (2012) presented heuristic arts-based research as a means to 
reveal a deeper understanding of culture and identity, the author neglected to include information 
regarding the researcher’s own cultural identity and location within systems of power, privilege 
and oppression. The exclusion of this information reveals blind spots in the research of Chilton 
and Scotti (2014), as well as Franklin’s (2012) research, calling for greater attention to this area 
in future studies. When examining the intersection of identity, aesthetic and arts-based processes 
towards greater understanding, this researcher argues that it is crucial to identify every 
researcher’s own socioeconomic and cultural location in any discussion of research findings.  
Intersectional Frameworks and Art Therapy  
Beyond merely noting cultural demographics in research, Talwar (2010) called for “an 
examination of identity and difference from a sociocultural perspective in art therapy theory and 
practice” (p.11). Collins, Zinn and Thorton-Dill (as cited in Talwar, 2010) “...put forth an 
intersectional model that accounts for race, ethnicity, class, gender, and sexuality on issues of 
inequality” (p.12). Talwar (2012) called for art therapy theories and practices to integrate 
intersectional frameworks.  
Talwar (2010) posited that facets of identity such as gender, sexuality, race, religion and 
class are typically viewed in isolation from one another. Talwar (2010) suggested that isolating 
these identity markers can “...hamper the ability to understand and theorize difference” (p.11).  
Talwar (2010) argued that in order to advance “more effective practices, art therapists need to 
examine identity and difference not only from a psychological perspective, but also from social 
and cultural ones” (p.11).  
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Talwar (2010) argued for “An intersectional framework that demands self-reflexivity...” 
(p.11), explaining that: “Reflexivity implies that all researchers—whether using qualitative or 
quantitative methodology—will be ‘shaped by their social-historical locations, including the 
values and interests that these locations confer upon them’ (Hammersley & Atkinson, 1983, p. 
16)” (p.15).Talwar (2010) asserted that: “Knowledge is always situated within its historical and 
geographical contexts” (p.13). Weber (as cited in Talwar, 2001) posited that: “any analysis of 
race, class, gender, and sexuality needs to be located within a specific time and place to avoid 
universalizing its meaning” (p.13). 
Talwar (2010) argued:  
Because countertransference mainly has been viewed as a matter of the therapist’s 
unresolved intrapsychic conflicts, it would be beneficial to consider it from a 
sociocultural framework as well. Such a stance allows for a deeper analysis when 
contextualizing the art therapist’s cultural beliefs, values, and social position. (p.16) 
In other words, when clinicians gain a better understanding of their personal bias they will 
be more able to identify clearly how these factors may impact treatment and therapeutic 
relationships (Talwar, 2010).  
Response Art and Countertransference 
Art therapists (Miller, 2007; Fish, 2019) have utilized response art as a vehicle for  
introspection to support clinical practice and gain a better understanding of personal bias 
and countertransference. Fish (2019) argued that: “Since the beginning of the field, many 
art therapists have used artwork as a practice to help them manage and understand their 
work with clients. In contemporary times, this form of creativity is known as response art” 
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(p.122). Fish and Lavery (as cited in Miller, 2007) explored how creating images after 
sessions could be used “...as a means of visually exploring countertransference issues that 
were unclear or as a means of self-soothing” (p. 185). 
Miller (2007) presented a case study in which an art therapist utilized “...responsive art 
making as an effective approach in working with an adolescent survivor of developmental 
trauma” (p.184). Miller (2007) argued:  
Response art provided an important means of releasing strong feelings that were 
projected onto me during the course of a session, but more importantly, served as a 
concrete record of my own feelings and reactions to the client in order to better facilitate 
understanding of complex countertransferential issues. (p.190)  
Fish (2019) argued that: “Making images is an important tool that is used in art therapy 
training. As art therapy training programs developed, art therapy educators encouraged art 
making to integrate and demonstrate academic understanding and to conceptualize clinical 
issues” (p.124). Fish (2019) stated: “It is important to note that not all images made during 
training are response art” (p.124). The author made the distinction that “...response art is made 
with a clear intention pertaining to art therapy practice and to support effective work” (p.124).  
Studies (Miller, 2007; Fish, 2019) on the topic of response art proved useful to this author as she 
developed an intermodal method and considered its utility in supporting emerging clinical 
practice in art therapy.  
Art-Based Supervision  
Response art (Fish, 2019; Robb & Miller, 2017) practices have also been used to support 
clinical training and supervision. Robb and Miller (2017) asserted that: “Art-based supervision 
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(ABS) utilizes the principles of best practices of supervision such as enhancing group climate, 
empathy, feedback, and clinical discourse in service of disclosure through reflexivity generated 
by focusing on supervisee art making” (p.192). Shiflett and Remley (as cited in Robb & Miller, 
2017) argued that: “art-based techniques yielded positive outcomes for trainee development as 
well as supervision group process” (p.193). Robb and Miller’s (2017) research “investigated the 
phenomenon of supervisee disclosure during El Duende Process Painting (EDPP) art-based 
group supervision using a qualitative study” (p.192). 
Participants in the study engaged in a semester-long course that utilized weekly group 
supervision where: “supervisees engaged in up to 2 hours of art making with the intention of 
reflecting on both their internal world and the client–therapist experience” (Robb & Miller, 2017, 
p.193). The course culminated in intermodal presentations and “Students choose music that was 
complementary so the final project was both visual and auditory” (Robb & Miller, 2017, p.193). 
Robb and Miller (2017) argued that:  
findings illuminate the disclosure process that occurs through art making by articulating 
three precursors: an image, an emotion, or a kinesthetic-sensory process. The one-canvas 
imagery in EDPP supervision provided an alternate form of relational alliance when there  
was a break in the group or supervisor alliance. (p. 198)  
Robb and Miller (2017) asserted that: “Supervisees’ self-disclosure such as clinical interactions, 
personal engagement, and even supervision itself are crucial elements of effective supervision” 
(p.192). Robb and Miller (2017) suggested that even when participants did not choose to 
“verbally disclose were able to identify either a break in the alliance with the site supervisor or 
their own withholding due to existing behavioral patterns concerning verbal disclosure, yet they 
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all progressed in the process painting, visually disclosing to self” (p. 198). Robb and Miller 
posited that: “Overall, the content of disclosure increased emotional and cognitive awareness 
while new awareness regarding the process of disclosure was illuminated” (p.199).  
Research focused on arts-based supervision was useful as this author considered how an 
intermodal method could support supervision and clinician training. How can arts-based methods 
promote clinicians’ self-awareness, disclosure and development?  
Critical Race Theory: Exploring Counternarratives and Racialized Emotions 
Self-awareness and bias are examined critical race theory (CRT) (Bonilla-Silva, 2019; 
Christian, Seamster & Ray, 2019). Bonilla-Silva (2019) explored the concept of “racialized 
emotions” and the relational “racial economy of emotions” (p. 1780), arguing “whites’ anger 
defends their perceived interests and the anger of people of color is, unsurprisingly, also based 
on their social standing” (p. 1780). Bonilla-Silva (2019) noted attention is typically focused on 
“negative emotions.” However, the author argued:  
racialized emotions run the gamut. It is imperative that we examine “positive emotions” 
such as pleasure in domination as well as in resistance. Neither whites nor non-whites 
could have survived the racial game if all the emotions they derive from the racial order 
was negative. (p.1780)  
Both positive and negative “racialized emotions” can emerge in art therapy practices and inform 
positive and negative transference and countertransference.  
Christian, Seamster and Ray (2019) suggested that Critical Race Theory (CRT) emerged as a 
school of thought by scholars who wrote about “...the persistence of racial inequality despite the 
formal legal changes wrought by the Civil Rights Movement” (p.1731). Christian et al. 
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(2019) stated that: “CRT draws from the Black radical tradition of antiracist activism” (p. 1735). 
As Christian et al. (2019) reflected on the potential for CRT moving forward, they called for 
scholars to consider new questions to explore how the systems of oppression “...transform in 
reaction to novel historical conditions... and how racism permeates social structures, and is 
expressed through” (p. 1734) intersections of power and privilege.  
Christian et al. (2019) argued CRT is rooted in Bell’s concept of “racial realism” and 
“...the CRT tradition of countenarratives centering the voices of people of color...” (p.1736) 
“...and voices of communities of color, to both challenge racism and validate its reality” (p. 
1735). Counternarratives in CRT (Christian et al, 2019) appear to echo White’s (as cited in Lee, 
1997) concept of “re-authoring” concept in narrative approaches. Both approaches seek to 
validate the individual’s experiences and generate new narratives towards healing and liberation.  
Feminist Narrative Therapy: “Re-authoring”  
Feminist Narrative Therapy (Lee, 1997; Meekums, 2005) provided a useful framework 
for considering how personal and cultural stories and beliefs are formed and how they can be 
transformed in service of healing. Meekums (2005) argued that: “Narrative therapy is concerned 
with the stories people tell about their lives, and that others tell about them. It is based on the 
idea that we continually construct and reconstruct our life story, and that stories bridge self and 
culture” (p.96). Narrative therapy emphasizes externalizing problems from the person to provide 
individuals with a safe space to rewrite and give voice to their own stories (Malchiodi, 2012). 
Lee (1997) explored how stories are shaped. The author posited that therapists prioritize 
the client's “meaning system” rather than focusing on “...what exists in people's heads or what 
exists in the interaction...” (p.1). Lee (1997) argued that the narrative perspective “...assumes that 
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humans are interpretive beings in the phenomenological sense, active in the interpretation of 
everyday life and in the attribution of meaning through stories or self-narratives” (p.6). The 
author asserted that “...self-narratives facilitate the particular expressions of lived experience; 
they shape who we are and how we live with ourselves in families and communities. In this 
sense we are as many potential selves as the stories we create” (p.6).  
White (as cited in Lee, 1997) contributed the concept of “re-authoring” in the narrative 
approach. Besley and McLeod (as cited in Meekums, 2005) posited that: “The process of ‘re-
authoring’ (and being heard in the telling) is central to narrative therapy, and is linked to ideas of 
‘authority’ and personal/collective power. Authoring implies an ongoing (growthful) process, not 
a static product” (p.96). Lee (2012) described this concept as a process where clients may  
gain an understanding of “...the politics of their meaning constructions and work toward a more 
productive renegotiation of their self-narratives in terms of their feelings about themselves and  
their relationships with others” (p.7). Foucault (as cited in Meekums, 2005) asserted that: “power  
and knowledge are inseparable. The things we ‘know’ about ourselves and the world are thus 
influenced by the dominant narratives of those more powerful than ourselves” (p.96). Meekums 
(2005) argued that: “The stories we develop about ourselves are often limiting, and derive from a 
social context” (p.96). The author (Meekums, 2005) suggested:  
One task of narrative therapy is to open a space for the story to be heard, deconstructed, 
and adjusted. Deconstruction involves the examination of the oppressive discourses that 
have defined the current narrative and its assumptions about the nature of reality and 
truth. Reconstruction results in new alternative and enlivening narratives from fresh 
perspectives. (p.97)  
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Lee (1997) argued that: “While much of the narrative perspective shares the basic tenets 
of feminist therapy generally: the emphasis on power, the idea that the personal is political, and 
the orientation toward voice and storying, their philosophical foundations are somewhat 
different” (p.9). Lee (1997) posited that narrative approaches operate from the belief that 
“...stories are constructive in the sense that the meanings associated with stories mold human 
beings” (p.10). Lee (1997) contrasts this position to the approach of feminist therapy, which the 
author asserts “...has traditionally seen women's stories as representative of their lot in life; 
giving women voice means allowing them to speak about the injustices of their existence” (p. 
10). Lee (1997) connected the two, arguing that the “...feminist narrative perspective implies  
attention to the gendered stories that we construct and re-construct in our struggle with notions of 
identity” (p.11).  
Lee (1997) suggested that feminist narrative approaches seek to reconnect women with  
their voices, which may have been minimized. Lee (1997) argued a necessary part of that process 
is helping women to “... realize that they are entitled to their own story in the first place as a 
precursor to working on re-authoring” (p.11). Lee (1997) asserted the goal of therapy within this 
framework is to support clients to “...revise their relationship with their problems and develop 
more preferred stories” (p.12). Feminist narrative approaches (Lee, 1997; Meekums, 2005) 
offered this author a framework in which to consider the writing process and thematic results of 
the intermodal method presented in this paper. How can writing and artmaking illuminate an 
individual’s “meaning system”?  
Poetry Therapy: “Discovering Inner Strengths”  
Poetry offers another vehicle for exploring personal narratives and beliefs. Dubrasky, 
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Sorensen, Donovan, and Corser (2018) argued that: “Poetry therapy has traditionally been used 
by therapists to aid in the healing process as clients find ways to express their emotions and to 
tell their stories” (p.2). Furman, Downy, Jackson, and Bender (as cited in Dubrasky et al., 2018) 
suggested that poetry therapy aligns with a strengths-based approach. Furman, Downy, Jackson, 
and Bender (as cited in Dubrasky et al., 2018) posited that the “...therapeutic use of reading and 
writing poems draws out innate resources and healing powers that lie within each individual” 
(p.2). Chavis and Weisberger (as cited in Dubrasky et al., 2018) stated: “The process of change 
often involves discovering small and beautiful aspects of ourselves or helping our clients to 
identify those qualities that sustain and stabilize them despite all that they have endured” (p.4).  
In addition to considering strength-based perspectives, Dubrasky et al. (2018) noted the  
importance of considering systemic oppression. Furman et al. (as cited in Dubrasky et al., 2018) 
argued:  
Through using poetry techniques, clients can learn to understand their struggles in the 
context of institutionalized oppression, which can mark the first step away from self-
rapprochement and towards empowerment. When the mystique of poetry is deconstructed 
for clients and they learn not only to understand it, but also create it, an amazing sense of 
accomplishment and empowerment is achieved. (p.5-6)  
In Dubrasky et al. (2018) study, the researchers presented a co-facilitation model with 
“...a licensed therapist implementing poetry therapy into his or her practice and a professional 
poet bringing those skills to a group setting” (p.1). Here, a professional poet “...developed a 
curriculum that uses a combination of poetry reading and writing in order to facilitate therapeutic 
group discussion” (p.1). Their “...curriculum was reviewed and then implemented by an 
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interdisciplinary research team with the intent to assess the effectiveness of discovering inner 
strengths as manifested in the writing of poetry” (p.1). The curriculum presented in the study was 
designed for a five-week group to provide supplementary support for women who had 
experienced intimate partner violence.  
The co-facilitators utilized Mazza and Hayton’s (as cited in Dubrasky et al., 2018) 
“...three modes of poetry therapy—receptive, expressive, and symbolic” (p.2) to structure the 
interventions. Mazza (2018) asserted that “All three components have the potential to address the 
cognitive, affective, behavioral, and spiritual domains of human experience” (p.203). The group 
read poems aloud to engage the “receptive” mode and wrote poetry to activate the “expressive” 
mode. Mazza and Hayton (as cited in Dubrasky et al., 2018) described the “symbolic” mode as  
integrating “rituals, symbols, storytelling, and performance (for example, dance or movement) as 
a means to deal with life transitions” (p.2).  
Dubrasky et al. (2018) research utilized qualitative and quantitative methods. The authors 
noted that the participants were comprised of a “...non-random sample (women recruited from 
the women’s support group)” (p.7). However, they did not indicate the number of participants, 
nor did they include any demographic information about the women (i.e. age, race, socio-
economic status, religion, ethnicity, etc.).  
Research on poetry therapy (Dubrasky et al., 2018; Mazza, 2018) provided another 
perspective on poetry as a vehicle for self-expression. In addition, Chavis and Weisberger (as 
cited in Dubrasky et al., 2018) argued that: “Poetry lends itself to validating self-worth through 
its use of metaphor, imagery, condensation, identification, and generalizing” (p.4).  
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“Poetic Pedagogy”  
Beyond the use of poetry as a therapeutic tool in group and individual therapy settings, 
several researchers (Gold, 2012; Mazza, 2018) have utilized poetry in teaching or training mental 
health clinicians. Mazza (2018) reported that poetry has been useful in training for many of the 
helping professions (p. 204). Gold (2012) stated that: “The use of poetry in inquiry and practice 
has been explored by many writers” (p.757). Gold (2012) noted that Bolton, Kinsella, and 
Butler-Kisber indicated an “...increasing recognition of the unique role of narrative methods to 
explore issues related to ethics and professionalism, promote empathy and reflective practice, 
and illuminate tensions” (p.757). Gold (2012) posited that: “Poetry can be viewed as a form of 
qualitative phenomenological inquiry—a way of making sense of lived experience, a  
conversation with one’s environment and a way to give voice to that which is not easy to 
articulate” (p.757).  
Gold (2012) considered the utility of poetry within social work, arguing that it “...can 
play an important role in sensitizing us to the experiences of clients and service users, teaching 
empathy and providing a tool for reflection” (p.757). Gold (2012) asserted: “Poetry in particular 
has proven an effective way to expose students to rich descriptions of practice—from both client 
and practitioner perspectives” (p.758). Gold (2012) argued that poetry “...provides an 
opportunity to gain new perspectives of professional practice” (p.762) by “...inviting us ‘into 
dialogue with [the writer’s] point of view from the perspective of our own’ (Bochner and Ellis, 
2002)” (p.762). Transken (as cited in Gold, 2013), argued that: “bringing together multiple kinds 
of texts (including poetry, storytelling and qualitative scholarly writing) can better answer some 
of the ‘complex, layered questions social workers ponder’” (p.757). This student researcher 
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found Transken’s (2013) position helpful in considering an intermodal method that engages with 
newspaper text and free writing to support clinicians.  
Method of Inquiry 
For this pilot self-study, the student researcher’s inquiry focused on exploring how an 
intermodal art method could be used to gain insight into personal and cultural narratives to 
support emerging clinical practice in art therapy. This study was designed to reveal narratives 
and illuminate areas that impact transference and countertransference. Furthermore, this 
researcher was interested in how this method could be used to support supervision. How might a 
clinician’s narratives and self-awareness in supervision shift over time if this particular 
intermodal intervention could be implemented as part of weekly supervision sessions?  
Participant Demographics  
While this was a heuristic study, this student researcher must preface the discussion by 
noting that she held multiple roles in this process as the author, researcher, and participant. As 
the participant, this researcher identified as a 31-year old black bi-racial, Guadeloupean 
American, cisgender female. It is significant to note that this researcher had received studio arts 
training prior to this study, including a bachelor's degree in fine arts. The participant was in the 
process of completing a master of arts degree in clinical mental health counseling and art 
therapy. At the time this study was implemented, the participant was interning at a therapeutic 
day-school for children and adolescents in Suffolk County, Massachusetts.  
Materials  
The participant used local newspaper clippings, black permanent markers, pen and a 
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journal for the written components of the study. This participant utilized watercolors and acrylic 
paint, along with small paint brushes and small format watercolor paper to generate images. 
Procedures  
This participant engaged in an intermodal art based method for six weeks during the last 
year of her graduate program. This researcher participated in this process for fifteen sessions. 
The setting for this intermodal method was this researcher’s home and 45-90 minutes in the 
evening were allotted to engage in the intermodal method.  
This participant subscribed to a local newspaper and selected newspaper clippings from  
the front page. Article topics included: U.S. politics, sports and entertainment, public health, 
domestic policy, judicial system, education, natural disasters, military actions, business and 
economy. This participant produced fourteen “newspaper blackout” poems (Ladenheim, 2014). 
The newspaper articles were documented before the participant redacted them with permanent 
markers in order to keep a record of the original content.  
After creating each redacted poem, the participant created a painting on paper in response 
to the poetry. This participant generated free writing in a journal after engaging in the poetry and 
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Figure 1: Method of Data Collection 
 
 
The author served as both researcher and participant. All poems, art pieces and journal  
entries created throughout this study will be utilized as data for the results. This student 
researcher examined the images, black out poems and read these alongside the journal entries in  
order to view the data from a holistic perspective (Chilton & Scotti, 2014, p. 164).  
This researcher generated narrative and visual data which required: “a process of analysis that 
would describe, condense, and interpret patterns in the data to make sense of them” (Chilton & 
Scotti, 2014, p. 164). After completing the intermodal study, this researcher utilized Chilton and 
Scotti’s (2014) procedure to analysis the data and “conducted a thematic analysis using in vivo 
coding of the” journal entries “and a matrix of text and images for a data analysis table that 
summarized” (p. 164) the results. This researcher used Chilton and Scotti’s (2014) ARB method 
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and constructed a digital quilt of some of the images to group and analyze the visual data. After 
completing “these qualitative and arts-based data analyses,” this researcher “summarized the 
major themes that emerged” (Chilton & Scotti, 2014, p. 164). This participant found that journal 
entries supported her in the process of articulating feelings, thoughts, and reflections about the 
content of artworks and poems she had created.  
The following example will demonstrate the method. In the fourth week of the study this 
participant created a blackout poem about (Figure 2). The original newspaper clipping is from a 
sports headline and more than half of the original text was redacted. The opening line reads: 
“unfathomable loss” evolves to “we needed our best and didn’t have it today” in the seventh line 
and ends with “now reflect.” The following day, this participant created an image of a tornado in 
watercolor in response to the blackout poem (Figure 3: 2). The swirling gray lines are more 
saturated at the top and slowly fade into the white of the page as they descend. The top and right 
side of the background are a gray field that dissolves into the white page on the right side. The 
shift from saturated lines to light strokes that dissolve into white were made with rapid fluid  












Figure 2: Ninth Blackout Poem 
 
Results  
In this student researcher’s analysis of the text and visual data (Table 1) three themes 
emerged regarding the properties of an intermodal approach. These themes suggest that this 
approach may be a useful tool for supporting clinical supervision. This researcher found that an 
intermodal method enabled: (a) witnessing and openness to the unknown; and (b) movement and 
growth; as well as (c) boundaries and containment. These three themes emerged from an analysis 
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Table 1: Data Analysis 
 Theme Quotes from Blackout Poems Watercolor Grid Quotes from Journal Entries 
Witnessing and openness to 
the unknown 
"Review their process" see 
Appendix A, Figure 10b.  
 Figure 3: 5 and 6 
"Seen and unseen beneath the 
surface" see Appendix B Figure 18b. 
 
"Look at bias" see Appendix A, 
Figure 8b.  
  
"Deep waters flow beyond the page– 
unseen– unknown" see Appendix B 
Figure 18b Figure 20b. 
 
"The more we see how necessary 
our involvement is" see Appendix 
A, Figure 17b.  
"Unknown areas in need of 
introspection" see Appendix B 
Figure 22b. 
   
"Keep looking and relooking asking 
hard questions of/to myself” see 
Appendix B Figure 22b. 
Movement and growth 
"Now is the time to grow." See 
Appendix A, Figure 4b. Figure 3: 1 and 2 
"Quickening/loosening up" see 
Appendix B Figure 24b. 
 
"We must expand." See Appendix 
A, Figure 4b.  
"Changes + shifts" see Appendix B 
Figure 24b. 
 
"Regain momentum" see 
Appendix A, Figure 15b  
"Seedlings reaching" see Appendix B 
Figure 31b. 
 
"A cycle that keeps going" see 
Appendix A, Figure 17b  
"Excess energy" see Appendix B 
Figure 28b. 
 
Boundaries and Containment 
"Transition to renew" see 
Appendix A, Figure 4b. 
  
Figure 3: 3 and 4 
"Threshold, border" see Appendix B 
Figure 23b. 
 
"Help us minimize the damage 
from pollution" see Appendix A, 
Figure 4b.  
"holding water" see Appendix B 
Figure 20b. 
 
"Firm, stable track" see Appendix 
A, Figure 11b  
"Dams/floodgates" see Appendix B 
Figure 20b. 
Note. The author recognizes that, due to the potential for multiple meanings, the watercolors could be organized in more 










Figure 3: Watercolor Grid for Arts-Based Data Analysis 
Witnessing and Openness to the Unknown  
This researcher found that the intermodal method supported a space to witness 
internalized narratives and dominant cultural messages. This participant found that painting with 
watercolors evoked feelings and thoughts. In turn, responding to the artwork and poems with 
freewriting created an extended space for self-reflection.  
The blackout poetry encouraged this participant to read newspaper articles with the 
intention of transforming them using a reductive process. This process forced this participant to  
carefully consider each word to craft the poem and decide which words would be redacted.  
Reading the articles with this creative intention promoted a deeper contemplative engagement. It  
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encouraged an extended witnessing of the news and added another layer of awareness and 
consideration.  
This participant explored abstract and symbolic imagery in the watercolors in her journal 
entries. The response writing promoted this participant to explore emotional content and be open 
to unknown meanings. Unlike the blackout poetry that utilized existing text, the free writing 
exercise allowed this participant to generate free association responses and stream of 
consciousness. This process supported a nonjudgmental space for writing without the pressure to 
produce a product, an experience which the participant found increased her openness to the 
unknown.  
Movement and Growth  
This researcher found that the intermodal method supported dynamic creative processes 
that fostered a dialogue between reading, writing and painting. Loose line quality appeared in the 
watercolors (see Figure 3: 2) and demonstrated movement, which was further enhanced by the 
fluid quality of medium. When the participant reflected on the process and product of the water 
colors she wrote "quickening/loosening up" and “excess energy” in journal entries (see Appendix 
B, Figures 24b and 28b).  
By engaging in a generative creative process over six weeks, the participant was able to 
see how writing and artwork shifted overtime. Watercolors slowly became less saturated in color 
(see Figure 3) and the blackout poems became more heavily redacted over time (see Figure 2). 
The following lines emerged in poetry: “now is the time to grow,” “we must expand,” “regain  
momentum” and “a cycle that keeps going" (see Appendix A, Figures 4b, 15b and 17b). 
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Boundaries and Containment  
This researcher found that the intermodal method supported containment and boundaries.  
The participant engaged in the intermodal process in the evenings after her internship, this  
provided a transitional space. Sometimes this process allowed the participant to release “excess 
energy” in a contained activity, while at other times this process supported a grounding practice. 
Blackout poems reflected these themes in the following lines: “transition to renew,” “help 
us minimize the damage from pollution,” and “firm, stable track” (see Appendix A, Figures 4b 
and 11b).  The participant’s free association in journal entries further demonstrated this focus as 
evidenced in the following lines: "Threshold, border,” “holding water,” and “dams/floodgates” 
(see Appendix B, Figures 20b and 23b).  
Discussion  
This study aimed to explore how personal narratives engage with dominant culture  
through an intermodal art method and to advocate for intersectional perspectives in arts-based 
research. Over the course of sixteen sessions, the participant engaged in blackout poetry, 
response art and kept a journal to record their personal reflections. A thematic analysis of the 
data revealed three themes: an intermodal method may enable (a) witnessing and openness to the 
unknown; (b) movement and growth; and (c) boundaries and containment. These themes may 
illuminate personal and cultural beliefs that may relate to transference and countertransference. 
Limitations  
This self-study presents many limitations worthy of further consideration. With only one 
participant, there were no experimental or control groups available for a comparison of 
outcomes. Findings were based solely on qualitative, arts-based data and personal accounts. The  
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dual roles held by the researcher as a participant-observer created a bias, since outcomes could  
be influenced by the researcher's self-awareness and knowledge of self. Although it would be  
possible for another researcher to replicate this study, outcomes would vary depending on the  
participant’s willingness to engage in a potentially unfamiliar creative arts process. Themes  
would vary between individuals. Even with one participant, themes would likely vary over time. 
The content of articles chosen for newspaper clippings selected for the blackout poetry would 
likely change over time and could also be affected by differences between participants. 
Implications for the Field of Expressive Therapies  
As discussed, studies in the field of art therapy examining identity, development, and 
knowledge (Allen, 1995; Chilton & Scotti, 2014; Franklin, 2017; Franklin, 2012) fail to provide 
information regarding the cultural identities of participants and researchers and where they are 
located within systems of power, privilege, and oppression. The exclusion of this information 
reveals a blind spot which calls for greater attention in future arts-based research. This researcher 
sought to respond by integrating an intersectional perspective to develop an art-based method in 
hopes of engaging with dominant culture and supporting internal examination.  
Recommendations  
This was a pilot study that began to explore the potential use of intermodal art methods  
to support supervision and emerging clinical practice. This researcher hopes that other expressive 
therapists will consider this capstone project and expand upon it on a larger scale by integrating  
it into teaching settings and also in on-going supervision. This author hopes that others will 
consider engaging in this approach. Next steps would be to have several mental health 
professionals engage in this intermodal method, for a longer period of time, to explore more 
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emergent themes and to incorporate a self-rating score related to aspects of being a supervisee 
in order to measure whether or not it impacts professional clinical development.  
Conclusion  
Intermodal art explorations may support an extended contemplative introspection and  
provide containment. In addition, intermodal practices may help to circumvent resistance in 
order to develop a deeper understanding of personal narratives that impact our worldview and 
how we see ourselves and our clients. These areas may impact clinical practice in the form of 
transference and countertransference. In addition, the process of creating poetry and images can 
facilitate self-expression. When verbal communication proves difficult, the arts offer other paths 
for self-expression, critical discourse and reflection. Tracking use of this intermodal method over 
time can reveal groups of themes for further exploration (whether by an individual, in training 
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Figure 5a: Second newspaper clipping 
 
 












Figure 6a: Third newspaper clipping 
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Figure 8a: Fifth newspaper clipping 
 
 
Figure 8b: Fifth blackout poem 
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Figure 13a: Tenth newspaper clipping 
 
 
Figure 13b: Tenth blackout poem 
 
 




Figure 14a: Eleventh newspaper clipping 
 
 
Figure 14b: Eleventh blackout poem 
 
 








Figure 15b: Twelfth blackout poem 
 
 




Figure 16b: Thirteenth newspaper clipping 
 
 










Figure 17a: Fourteenth newspaper clipping 
 
 










Backwards and forwards 
reaching out. Growth 
branches and roots. Seen 
and unseen beneath  
the surface. 
 























deep waters flow 
beyond the page— 
unseen and unknown 
 






what is lifted, may 
already be gold 























When I see fear, I see 
pollution, unknown 
areas in need of 
introspection to 
challenge inherited 
narratives and to keep 
looking and relooking 
asking hard questions 










Snaking lines beyond 
the page narrow at the 
front waiting to cross 
the threshold border. 
Clustered crowded 
waiting, standing 


























Changes + shifts 
Growth 
Organic shapes/cells 
moving and spreading 
opening closed structures 
Disintegration 
Quickening/loosening up  
Disruption 









Cogs, bricks upholding a 
greater system  
Keep the path going 
forward 
where did it begin + 
where will it lead 
Past, present, future.  
















































































A shield trying to find 
a sharp edge 
in soft vulnerable ground 
defenses becoming  


























leading to barbed wire 










reaching towards the sun 
beams of hope  
growth 
 






















fragile hearts encased in a 




fading into the page 
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